Entrepreneurship: The Key to
Unlocking Learning

Harnessing entrepreneurship as a catalyst for social change, helping young
people to
reach their potential and improve their communities.
		
We are unafraid to challenge conventional thinking, and a culture of low
expectations. We believe there are no limits to what people can achieve.
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Foreword
By Rod Aldridge OBE, Chairman of The Aldridge Foundation

I established the Aldridge Foundation in 2006
after retiring from Capita, the business I founded.
My Foundation harnesses entrepreneurship
for social change. I want it to help young
people reach their potential, and improve their
communities too.
My life has been shaped by my ability to take the
right kind of risks and be confident in doing so.
I wasn’t frightened of failure when I started out,
or of challenging conventional thinking. In my
view, determination, team work and creativity
are the marks of the genuine entrepreneur.
These attributes have helped me every day of my
working life. It doesn’t matter if you want to set
up a company, or work with a group of friends to improve your street – an entrepreneurial
mindset is a major asset, and I think that every young person can benefit from developing
this mindset as they grow up.
I think it is unacceptable that the education system should be allowed to fail even one
young person. But what does a successful education look like? A successful education
gives people skills and qualifications, and it instils confidence, along with preparing young
people for the challenges of life. But it is not just the students in a classroom where we
need to encourage an entrepreneurial mindset; it is also amongst the teachers themselves.
Teachers are not the problem but the system, and their training, simply doesn’t enable
them to help their pupils adopt an entrepreneurial mindset. A new approach to teacher
training is essential or the Government will succeed in removing the bureaucratic barriers,
only to find that people are not equipped to take advantage of the opportunity this
presents.
Over recent years we have seen an increasingly polarised debate about the role and value
of education. Business and industry say that school-leavers are not graduating with the
relevant skills for life in the work-place. Educationalists emphasise the need for a rounded
education to help someone throughout their life, while policymakers are anxious to see
evidence of student progress.
Given that decisions around education policy have such a profound impact on life chances,
I think that it is time that employers and educationalists worked together more effectively
to build the kind of education system that young people want and need.
Harnessing Entrepreneurship for Social Change
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Introduction
‘I always wanted to be an entrepreneur, I just didn’t know how’
‘My Life is My Business’ Graduate

In recent years there has been growing disquiet about the suitability of the
educational system to equip young people with the skills and competencies to succeed
in the 21st century. While businesses bemoan the standard of school leavers and worry
about poor engagement in traditional classroom settings, educationalists fear the
abandonment of established and proven teaching practice. In the midst of these ongoing
concerns, the idea of entrepreneurship education has been slowly taking hold.
While still a relatively immature concept1, a growing body of evidence suggests the
development of an entrepreneurial mindset encourages entrepreneurial activity in later life,
and delivers improved social and academic outcomes across the curriculum.
To deliver these benefits requires that more educators accept the value of active or
experiential learning techniques in the development of their student’s cognitive skills2.
These are vital to fostering an entrepreneurial mindset. In essence good entrepreneurial
education requires entrepreneurial teachers.
Despite the benefits that entrepreneurial thinking can bring, many teachers feel illequipped to take advantage of it. In our recent YouGov poll, while 72% said that they
believed that pupils who are taught at school to develop the ability and desire to be
entrepreneurial, and deal with challenging situations, are better prepared for real life, but
only 35% recalled being given training to help them to teach in an entrepreneurial way.
If the English education system is to meet the challenges of the 21st century, this must
change.
Harnessing Entrepreneurship for Social Change
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The Challenge: Education in a globalised world
“The paradigm of education hasn’t changed in 60 years and has basically done all it can now;
time for change.”
Baron Knight of Weymouth

DACA
Students
BACA
Students

In 2007, the UK had 9m highly qualified workers. In the next ten years, in spite of the
recession, it will need 5m more to meet domestic demand3. The shape of the UK labourmarket is changing fast.
While the evidence shows increasing domestic competition for jobs across all sectors of
the economy, there are also broader global forces at work. By 2007 there were over 75m
more students in higher education around the world than in 2000, providing more and
more alternatives for prospective global investors4. The result is an ever more competitive
environment for the UK workforce, and in particular for the nation’s young people5.
The pace of the global expansion of higher education provision is matched by the rapid
pace of technological change. The Work Foundation has calculated that 41% of the UK’s
national income was generated by knowledge-intensive industries in 20026. This poses
perhaps the greatest challenge to public-policymakers: How to produce a more highlyskilled and flexible workforce, adaptable enough to move into jobs that have yet to be
devised7?
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Faced by this challenge, there has been growing unhappiness amongst both employers
and educationalists over the direction of educational reform. In 2010, research by the
Confederation of British Industry (CBI) found that over two thirds of employers felt
that school-leavers were ill-equipped to succeed in the workplace, concluding that the
Government must make employability skills the top education priority, to enable school
leavers to make a success of working life8.
On the other hand educationalists are increasingly dissatisfied with what they see as the
constant meddling of government, the abandonment of established teaching methods and
the assertion of an increasingly standardised curriculum and assessment regime9. In
support of this position, Professor Kathryn Riley at the Institute of Education comments
that pupils who do badly in the early years of secondary school, do so not because of the
substance of the curriculum, but most often due to feelings of alienation10. She
argues that what is important is ensuring that children, particularly those from
disadvantaged backgrounds, have a sense of belonging. Education must be relavant and
meaningful to engage these children.
Education is naturally conservative; children’s futures are at risk, so caution and a
resistance to unproven methods is wise. The wholesale abandonment of
established pedagogy is not desirable. However as argued by former Education Minister
Lord Knight, speaking to the British Council for School Environments (BCSE) ‘Building
Better Schools’ Conference: “The paradigm of education hasn’t changed in 60 years and
has basically done all it can now; time for change.”11
The question is how?

The Darwen Aldridge Community
Academy Old ...

... and New

Harnessing Entrepreneurship for Social Change

6

The Aldridge Foundation

Entrepreneurship Education: An answer
“Employers do not expect everyone to arrive at their door ‘job ready’ , but at the very least they
want young people who are literate and numerate and who have good employability skills.
Problem-solving, team-working and time management skills are a necessary part of employment,
and business will often consider these qualities to be as important as exam results and formal
qualifications. Improving these skills is employers’ top priority for the education system.”
Sir Richard Lambert, Director-General, CBI

DACA Students

In recent years criticism by employers of the quality of school-leavers has led to growing
interest in entrepreneurship education. In 2005 the European Commission made one of
the main objectives of the Lisbon Agenda, the promotion of entrepreneurship education12.
Traditionally the preserve of higher education, in 2003 Jerome Katz, Coleman Foundation
Chair in Entrepreneurship at St Louis University calculated that by 1999 there had been
more than 1,600 universities worldwide offering courses in entrepreneurship13, by 2009
the European Commission evaluating progress in this area found that in over 90% of
European countries, students undertaking vocational education now participate in some
entrepreneurship related activity during their studies14.
Despite this explosion of activity, or perhaps in part as a consequence of it, there is little
shared understanding of what entrepreneurship education is and is not. This is not helped
by the presentation of entrepreneurship in the media.
In a poll conducted by the Nottingham Business School of small business owners, over
40% of participants felt that the media distorted the public’s perception of what it is to be
an entrepreneur15. Although programmes such as The Apprentice or Dragon’s Den may
give the impression that successful entrepreneurs are ruthless wheeler-dealers, simply in
it for personal enrichment, and with little desire to work as a team, the reality is quite
different.
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‘‘40% of small business owners feel that the media distorts
public perceptions of what it is to be an entrepreneur’’
In a recent CBI poll, 34% of businesses claimed that school-leavers lacked the
team-working skills necessary to thrive in their business, and 70% felt that improving
employability skill such as team-work should be the main priority for government16.
As entrepreneurship is ‘fast tracked’ as a vital component of training to support the future
of our country, we are in danger of losing a great deal of its substance along the way.
Within the sector, there continues to be division regarding the value of ‘entrepreneurship
education’. Anecdotes charting the huge success of Bill Gates and Steve Jobs are often
cited in support of this position. Both dropped out of college and failed to receive any
dedicated business or enterprise training. Proponents argue that because both men
possess many of the attributes of an entrepreneur despite their educational
experiences, such attributes must be innate17. If this is the case then we would surely be
best advised to simply encourage those who already exhibit an entrepreneurial approach.
Although still a popular argument, the evidence is not in its favour. The widely
respected Global Entrepreneurship Monitor, an annual study of the performance of
enterprise and entrepreneurship education in 54 countries, concluded that teaching
entrepreneurship has consistently been shown to create a culture of enterprise among
young people18..
In their ten year literature review of enterprise and entrepreneurship education, Gary
Gorman, Dennis Hanlon and Wayne King, at the Faculty of Business Administration,
Memorial University of Newfoundlandand, agree. Their review concluded that “most of
the empirical studies surveyed indicated that entrepreneurship can be taught, or at least
encouraged by entrepreneurship education.”19
The Aldridge Foundation’s own survey: ‘The Origins of Entrepreneurs’ supports this view.
It found that while a majority of businesspeople observed that it was their mindset which
contributed most to their success, most of those interviewed had nonetheless attained
university or higher education qualifications, including business and enterprise skills.20
The Leitch Review notes that the failure of government, educationalists and employers
‘to collectively articulate their needs or for provision to be effectively planned to meet
them’21 has long held back successful reform. As well as underpinning the development
of a curriculum fit for the 21st century, this dialogue is essential to ensure the effective
communication of the value of entrepreneurship education to the public.
Employers need to join the debate about the nature of entrepreneurship education
and support its delivery through active involvement in curriculum development.
Educationalists must enter the debate willing to take advantage of the opportunities
that entrepreneurship education provides, to enrich study and engage even the most
disengaged young people.
Harnessing Entrepreneurship for Social Change
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‘You don’t get taught that much in school about what it takes
to open a business, and business studies doesn’t always sound
so appealing’

DACA Sixth Form Student

If data from the US is any indicator, it appears we are in danger of doing the very opposite
of this. Marilyn Kourilsky, Professor Emerita and Director of the Institute for the Study
of Educational Entrepreneurship at UCLA, found in her analysis of schools in the US that
while 25% of kindergarten students demonstrate entrepreneurial characteristics, only 3%
of high school students continued to do so22. It appears that many students have had the
entrepreneurial mindset squeezed out of them by the time they reach secondary school.
This finding is echoed by many students on entry into our Academies. One sixth former
at the Darwen Aldridge Community Academy remarked when asked about his prior
experience of entrepreneurship that ‘you don’t get taught much in school about what it
takes to open a business, and business studies doesn’t always sound so appealing’.
If we accept there is value in entrepreneurship education, the next issue to address is the
question of how entrepreneurship should be taught. The European Commission, a leading
proponent of the value of entrepreneurship education has recognised ‘the uptake and the
effectiveness of entrepreneurship education in European vocational schools is still far from
being fully satisfactory’23.
Two schools of thought have emerged. One emphasises an ‘individual’s personality traits
and qualities’24 such as the ability to work as a member of a team or be creative. The
other emphasises entrepreneurship education as the promotion of ‘required behaviours or
actions’25, such as the knowledge of how to set up a business. There are strong arguments
in favour of both.
Entrepreneurship education at its most effective harnesses the best of both schools.
Proponents of traditional classroom based approaches, emphasising the need to teach
‘required behaviours and actions’, have noted the limited capacity of predominantly
business school programmes to substantially alter the ‘personality traits and qualities’
of participants. Justin van der Sluis, Mirjam van Praag and Vim Vijverberg, from the
Universities of Amsterdam and Texas, conclude that while there is evidence that teaching
entrepreneurship often has a positive impact on performance, there was insufficient
evidence to suggest that such education would lead students to pursue entrepreneurial
activity26.
With most entrepreneurship education confined to business schools and developed
within the narrow confines of established practice, this may be somewhat inevitable. In
an analysis of 205 entrepreneurship programmes around the world David Kirby, Professor
of Entrepreneurship at the University of Surrey, concluded that the overwhelming focus
was on learning about entrepreneurship, not gaining the attributes and skills requiring the
student to gain a more entrepreneurial mindset27.
Harnessing Entrepreneurship for Social Change
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While limited, the evidence from secondary and primary education has been much more
promising. Where active or experiential learning techniques have been deployed, allowing
students to build on their existing personality traits, academic performance has been seen
to improve. This leads Stephanie Bell-Rose; Managing Director of Goldman Sachs and
Thomas Pazant; Professor of Practice at Harvard University Graduate School of Education
to conclude:
‘Evaluation studies of high school level youth entrepreneurship curricula report that students
increase their occupational aspirations, interest in college, reading and leadership behaviour after
participation. Six months later, 70% of the alumni of a recent evaluation cohort were in college,
63% had jobs and one in three ran small businesses. Perhaps more critically the experience of
a sense of ownership in their lives was four times higher for alumni of youth entrepreneurship
programmes than for students who did not take such courses... We value both financial and
psychological ownership – being in control of resources and lives that are of our own choosing.
High school level youth entrepreneurship education provides the experience of ownership early in
life.’28
Such efforts to foster an entrepreneurial mindset can also be seen to have a positive
impact on academic performance.
As OFSTED reported in their monitoring inspection of the Isle of Sheppey Academy, the
impact of their enterprise specialism has been very positive, across both the Academy
and the wider community. The report notes that the students respond well to developing
work-related skills such as team-working in lessons29.
In Cleveland, Ohio E-prep (the Entrepreneurship Preparedness Academy) is the city’s
first school devoted to entrepreneurship education as a means of preparing pupils for a
college education. Focussed on the cultivation of the key attributes of entrepreneurial
culture, which are defined by E-prep as perseverance, responsibility, self-discipline, courage,
respect, and choosing to see obstacles as opportunities, these attributes are seen to
provide an ideal platform to deliver learning. The emphasis is on helping students to see
the connection between education and real life. In 2010, sixth through eighth grade E-prep
students outperformed the Cleveland Metropolitan Schools District average, in Reading
and Maths, by over 10% in each category.30
Although still disputed, such evidence supports the views of a growing number
of academics31. Fernando Alberti, Salvatore Sciascia and Alberto Poli, from the
Entrepreneurship Research and Development Centre at the Universtà Cattaneo, conclude
that if you want to encourage young people to act in an entrepreneurial way, they must
be taught in one. This reinforces the need for teachers to adopt active or experiential
learning techniques that support the development of the key competencies that underpin
the entrepreneurial mindset.32
Such findings challenge the prevailing orthodoxy that entrepreneurship education is most
effective when delivered as a separate discipline. Some degree of specialisation is essential
to a student’s progress throughout the educational system and each discipline possesses
Harnessing Entrepreneurship for Social Change
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‘‘In 2010 E-prep students outperformed the Cleveland
Metropolitan Schools District average in Reading and Maths
by over 10% in each category’’
unique value. However if students are to develop an entrepreneurial mindset throughout
their studies, it should be acknowledged that all subjects can play a part33. We would
suggest that once embedded throughout the curriculum it can provide a valuable asset,
ensuring that learners understand the value of each individual discipline but also how the
whole of their educational experience is essential to their future progression.
If this approach is to gain the widespread support of the teaching profession, it is necessary
to address the concern of some educationalists, that the promotion of entrepreneurship
equates to the commercialisation of education provision, and the abandonment of high
quality academic study34. We share concerns that entrepreneurship education has to do
significantly more than expose students to commercial business practices, to be of real
value. We argue that core competencies such as team-working, problem-solving and risktaking lie at the heart of the entrepreneurial mindset, equipping young people for the
modern work-place, and contributing directly to a young person’s personal development.
Both are vital if young people are to play a full and active role in civic society35.
Amongst supporters of this approach to entrepreneurship education, concerns over the
performance of existing programmes has led to an increasing focus on defining those
traits that are most important to fostering an entrepreneurial mindset in young people36.
Anything that helps improve programme performance is to be welcomed. However the
desire to attain definitional clarity should not be allowed to detract from the very real
benefits of allowing educators the flexibility to meet the individual needs of their students.
After all while employers may observe the general lack of team-working skills in school
leavers, the desire to improve this situation should not lead us to automatically start
reducing the flexibility of teachers to respond to the needs of their own community.
Historically much entrepreneurial activity has been profit-motivated. However the
idea that the entrepreneurial mindset is an inadequate motivator for altruism, is a view
increasingly challenged by the growing field of social entrepreneurship37.
One example of the entrepreneurial mindset being used for social benefit is The Big Issue.
Launched in 1991 by Gordon Roddick and John Bird, this enterprise was established in
response to the growing number of rough sleepers on the streets of London. The paper
sought to help the homeless community help themselves. Explicitly marketed as a social
enterprise, homeless people were invited to sell copies of the magazine to the general
public, and pocket some of the return.38
A great example of an entrepreneurial response to an endemic social issue (and one
that supports essential behaviour change and a chance to rebuild self-esteem), it is also
demonstrates the importance of team working, a core component of the entrepreneurial
mindset. Gordon Roddick had the idea of The Big Issue, but John Bird’s knowledge of the
Harnessing Entrepreneurship for Social Change
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‘‘Following NFTE training students’ interest in attending
college has been shown to increase to 32%, compared to a
17% decrease in the control group’’
print trade was essential to turn that idea into a reality39. Both were, and continue to be,
passionate advocates of the idea.
The ultimate aims of entrepreneurs and social entrepreneurs may be different, but the
building blocks that allow individuals to act in an entrepreneurial way are common to
both40.
Although more research into the character and performance of entrepreneurship
education is welcome, the evidence so far complements the findings of a growing number
of child psychologists investigating cognitive development, and of educationalists looking
into the most effective teaching strategies for the promotion of learner development.
Renowned author Stephen Robbins notes that in psychology, it is commonly
understood that personality formation is predominantly influenced by environmental
factors41. Because children’s personalities are most malleable, it stands to reason that
entrepreneurship education, focussed around the development of the entrepreneurial
mindset will be most effective with this audience42. That is not to say that an
entrepreneurial mindset is not useful to all, merely that the best results will come through
working with primary or secondary students. Teaching strategies and curricula should
be developed with this in mind, in order to ensure that the benefits of entrepreneurship
education are maximised.
A growing number of educationalists have begun to highlight the benefits of teaching
methodologies that expressly encourage the development of pupil’s learning capabilities.
While thinking in this area remains fragmented, there remains no universally accepted
definition of what such teaching entails, of the studies conducted the evidence is
promising. The Evidence for Policy and Practice, Information and Co-ordinating Centre,
part of the Social Science Research Unit at the Institute of Education, University of
London, in an analysis of 189 studies, found that where lessons were arranged around a
variety of structured tasks incorporating a variety of metacognitive strategies, for instance
provision for explicit transactions between the educator and the learner43, there is
evidence of a positive impact on pupils’ attainment in both curriculum and non-curriculum
measures’44.
Far from a rejection of established pedagogy, this simply suggests that some of the best
results emerge from a balance of teaching strategies, that meet the varied needs of
learners and fit with the skill, trait or knowledge the teacher is trying to develop in their
students.
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‘‘77% of teachers feel that the core skills of entrepreneurial
teaching are a valuable component of teacher training’’
This evidence also reinforces the useful way in which entrepreneurship education can
better equip young people for the workplace, and provide a useful vehicle to import
valuable new teaching methodologies into the classroom.
If active or experiential learning is to become an active ingredient of educational provision,
teachers need to have the appropriate skills and competencies45. This requires an overhaul
of the way that teachers are taught, and the development of appropriate Continuing
Professional Development (CPD)46.
While this process is in its early stages, the Foundation is committed to working with
partners to ensure this happens. Where teachers have been provided with training, the
results are promising. Founded by Steve Mariotti in 1987, the Network for Teaching
Entrepreneurship has trained over 4,700 teachers reaching over 350,000 young people
world-wide. Following NFTE training students’ interest in attending college has been
shown to increase to 32%, compared to a 17% decrease in the control group47.
What is more, many teachers are keen to explore the benefits of entrepreneurial teaching.
In our recent YouGov poll, 77% felt that the core skills of entrepreneurial teaching are a
valuable component of teacher training.
It is clear that ‘entrepreneurship education’ offers a real opportunity to engage employers
and educationalists jointly in meeting the needs of young people in the 21st century. It also
provides a valuable tool for ensuring that through the cultivation of the entrepreneurial
mindset, young people are provided with the skills and competencies that ensure that they
leave school life and work ready.
In order to protect the quality of entrepreneurship education, it is vital for those in
the sector to challenge the quality of existing provision, and ensure it conforms to this
typology. It is only from this starting point that we can start to clearly communicate the
value of entrepreneurship education to the public at large.
The model is far from perfect. More debate is vital to the ongoing improvement of
the quality of the offer. However this should be practical in nature, ensuring greater
involvement of employers and practitioners in the refinement of the model, and focussed
on improving the outcomes for young people. Consideration of how best to reform
teacher training, and how to encourage the promotion of entrepreneurial activity through
this should be central to this discussion.

Harnessing Entrepreneurship for Social Change
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How the Foundation puts it into practice
‘Entrepreneurship means having a dream and making it happen for yourself ’
Year 8 Student, Brighton Aldridge Community Academy

DACA Open for Business

At the Foundation, while we seek to build on the growing body of theory and evidence
that supports entrepreneurship education, our approach remains distinct. We put
entrepreneurship at the heart of our Academies, not because we want all students to
set up businesses (although we will do all we can to help those that do), but because the
mind-set can change the way young people think about education, themselves and the
challenges and opportunities the world offers.
Designed around the promotion of the entrepreneurial mindset, which we define as
a person ‘who strives to take action, solve problems, and rejects the status quo’, we
structure entrepreneurship education around the promotion of key attributes. We
recognise that some attributes are of universal value such as team-working or problemsolving, however we also feel that it is important that to be successful, the specialism
should respond to the local environment in which it is delivered. We welcome the
richness this affords in terms of the diversity of activity, and the ability to share best
practice across our family of academies.
One example of such diversity is the decision in the Brighton Aldridge Community
Academy (BACA) to select discipline and vision, as well as the core attributes of creativity,
team-working, risk-taking, determination, problem-solving and passion in line with the
particular needs of their student body. We will seek to build on this approach in our new
Academy in Portslade.
Harnessing Entrepreneurship for Social Change
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For entrepreneurship education to be most effective, it cannot just be an add-on, but must
be embedded at the heart of Academy life, and form the cornerstone of the curriculum.
In the BACA every term takes on a different entrepreneurial theme. Each attribute has
been integrated into a reward and recognition system. Exceptional actions are rewarded
through the allocation of Bonus Points which are redeemed at the school stock-exchange.
Rewards are valued in a way that encourages saving. While vouchers and small gifts are
available, bigger rewards include a day with a sportsperson or other appropriate role
models. Badges are also awarded every term to a small number of students who have
made an outstanding contribution to either school life, or to the local community.

At BACA they have also developed their own Key Stage 3 and Key Stage 4 Entrepreneurial
Attributes Framework, to deepen students’ understanding of each attribute, and enable
them to ‘assess’ their own entrepreneurial journey throughout their academy life. In years
7 and 8, students are introduced to entrepreneurship and the different aspects of business,
as well as taking on their own projects. In Years 9 to 11, pupils choose units as part of the
BTEC works skills diploma. Subjects include enterprise, volunteering, leadership and team
work. A range of vocational and academic GCSEs and technical qualifications are offered.
While we continue to try to develop and embed our specialism further, we believe that
our work so far has already contributed to the rapidly improved academic performance
of our students. In only its second year after opening, the Darwen Aldridge Community
Academy (DACA) recorded a 26 percentage point improvement in the number of
students achieving 5 or more A* to C’s in their GCSE exams including English and Maths.
Last year, 5 students from DACA not only applied to university but secured places, not just
a first for DACA, but for their families as well.

Harnessing Entrepreneurship for Social Change
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In partnership with the National Endowment for Science, Technology and the Arts
(NESTA), Learning to Lead and Pearson Education, we are committed to the development
of a bespoke Entrepreneurial Outcomes Star. This will provide a valuable tool to measure
the progress of our students in developing the entrepreneurial mindset, and its wider
impact on their studies.
To equip school leavers with the skill and competencies necessary for them to succeed in
the workplace, the Foundation and our Academies work hard to build strong links with
the business community, allowing them to shape the curriculum and providing students
with a variety of work-related experiences, mentoring and exposure to a whole range of
career options, outside of those necessarily available in their local area. In DACA, this
is spearheaded by the Darwen Creates team. Based at the centre of the Academy on
the Entrepreneurship Bridge, this team seeks to build on established links with the local
business community, and support students to develop business ventures either during
entrepreneurship sessions or in 11 dedicated business incubation units.

Darwen Creates: A Community Asset

‘Entrepreneurship’ also provides a consistent thread through which to deliver an ‘active
learning approach’ throughout our teaching programme. In each of our academies there
is a Director of Specialisms. The Director is responsible for ensuring that this approach is
embedded within the curriculum and that staff are supported in the delivery of different
approaches to learning.
We have found the key to raising attainment for the communities in which we work is the
need to raise aspiration; reconfirming the value of vocational and academic study to young
people, many of whom who have parents and grand-parents that attribute little value
to education themselves. Active learning techniques have been used to stimulate these
groups, creating a body of experience that associates the value of learning with real life,
raises aspiration and shows that employment, in the sectors that they access, is not only
attainable but within their grasp.
Harnessing Entrepreneurship for Social Change
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The value of this approach has been shown through the success of the My Life is My
Business pilot. Funded by Blackburn with Darwen Borough Council and The Aldridge
Foundation, and delivered in partnership with national charity Youth at Risk and
DACA, this structured intensive programme of personal development coaching and
entrepreneurial training sought to engage NEET (Not in Employment, Education or
Training) young people in entrepreneurship, employment or education. Following the
programme 49% of participants had taken this step, with the vast majority either returning
into full time education or seeking to actively pursue a business venture48.
The quality of provision lies squarely with the competencies of the teaching body. Our
Academies not only place a strong emphasis on continuing professional development, but
also ensuring that entrepreneurial behaviours are rewarded in our staff. In our Academies,
staff are rewarded for exhibiting entrepreneurial attributes through a parallel rewards and
recognition system to that of the students.

In the coming months, we intend to establish the Sponsor’s Award scheme. This will look
to reward teachers who have demonstrated the entrepreneurial mindset in practice, in
their lessons or around the school.
As we continue to embed entrepreneurship education in our academies we are
particularly committed to supporting the development of entrepreneurial teacher training.
We are keen to work with all interested parties in the furthering of this agenda.
Although the primary focus of an Academy must be the academic achievements of
its students, the Foundation believes that a successful student is well-rounded, with a
developed understanding of their role in civic society. Our Academies seek to ensure that
Harnessing Entrepreneurship for Social Change
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students learn that contrary to their portrayal in the popular media, entrepreneurs are
not money-grabbing wheeler-dealers and entrepreneurial attributes are essential assets,
whether you are running a multi-million pound business or clubbing together with some
friends to refurbish the local playground.
In Darwen this approach has already proved remarkably effective. In the case of DART
(Darwen Art) instead of just showing their art for the end of term school exhibition,
students successfully submitted an application for funding to the Youth Opportunities
Fund. They used this funding to renovate a boarded up shop in the town centre, which was
turned into a gallery to exhibit and sell the students’ and other local artists’ work. It also
offers spaces for community learning, and is a visible demonstration in the town centre of
a new appetite in its young people to take a more active role in the community.
As well as promoting the adaptation of our model to local needs, our Academies are
committed to their own community strategy. We believe that successful communities are
entrepreneurial communities. In partnership with the Foundation, in Darwen the Academy
has secured over £1.2m for community investment through NESTA, the Local Enterprise
Growth Initiative and the Inspiring Communities Grant Programme. This has led to a
whole host of activity including the Stand out in Darwen campaign committed to raising
the aspirations of local people.
While the early evidence of our approach is promising, we recognise that there is still
much more we can do. We do not have all the answers, and we cannot achieve our aims
alone. As we continue to grow, we hope that policymakers, employers and educationalists
will engage with us in our work; asserting the practical value of entrepreneurship
education as a tool for improving students personal and professional development,
in helping with the development of our entrepreneurship curricula and promoting
entrepreneurial teaching in our schools.
Darwen Art: Students take entrepreneurship
into the heart of the community
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Conclusion & Recommendations
‘Entrepreneurship and education are two such extraordinary opportunities that need to be
leveraged and interconnected if we are to develop the human capital required for building the
societies of the future… Only by creating an environment where entrepreneurship can prosper
and where entrepreneurs can try new ideas and empower others can we ensure that the world’s
issues will not go unaddressed’
Klaus Schwab, Founder and Chief Executive, The Kaufman Foundation

A BACA Student hits it for 6

At The Aldridge Foundation we believe that by placing entrepreneurial thinking at the
heart of the educational system, we have found a solution to some of the challenges facing
the English educational system in the 21st century. It has the potential to better prepare
our young people for the modern workplace and the changing face of British society,
providing them with the skills and competencies to take up a full and active role within
civil society.
We put forward the following recommendations:
• The new National College for School Leadership must put learning an
entrepreneurial mindset at the heart of teacher training, promoting
innovation and the use of entrepreneurship as a cross-curricular theme.
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While there remains further work to be done in the development of entrepreneurship
curricula, it is vital to recognise that educators are the key determinant in pupil
performance. If we are to create entrepreneurial pupils, we need entrepreneurial teachers
willing to embrace a broader range of active learning techniques, as well speaking the
language of entrepreneurship within their lessons, regardless of the discipline.
If this is to be successful the government should consider the scope of existing teacher
training as a priority. The new National College for School Leadership, as it takes over
responsibility for teacher training provision, should use this opportunity to place the
development of an entrepreneurial mindset at its heart. It should also seek to develop
appropriate CPD for all those working within the sector.
• The National Curriculum should embed the entrepreneurial mindset at the
heart of school life.This should be monitored through OFSTED inspection.
Although there are legitimate concerns around the scope and scale of entrepreneurship
programmes, the evidence is compelling. Entrepreneurship education works, at its best
encouraging wealth creation, improved life chances and academic attainment.
Our experience and the growing body of evidence also suggests that entrepreneurship
education is most effective when it both teaches about entrepreneurship and seeks to
foster the entrepreneurial mindset; strengthening many of the core competencies that
employers desire in their employees. Most effective when delivered to primary and
secondary school children, the Foundation welcomes growing activity at this level, and
would encourage the rigorous evaluation of such programmes.
We call on Government to include within the revised national curriculum, provisions to
ensure that the entrepreneurial mindset is placed at the heart of school-life. Effective
delivery of entrepreneurship education in schools should be monitored through OFSTED
inspection.
• The Government should convene a national forum of educationalists and
employers to work together to put the teaching of an entrepreneurial
mindset at the heart of education policy and practice.
If we are to meet the challenges facing the education system in the 21st century, it is vital
that employers and educationalists come together to discuss the issues, and for us all to
refresh our understanding of what entrepreneurship education is and what it can do.
We call on Government to lead in the creation of a national entrepreneurship forum.
Composed of employers and educationalists this should provide an open space for the
discussion of entrepreneurship education and promote greater employer engagement in
schools.
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